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Youth and Young Adults Executive Summary
The six-week learning journey of the Nation of Wellness (NoW) project could be described as life
changing for many of its participants. Since the spring of 2020, the realities of the COVID-19 pandemic
has changed our lives. Concerned of the virus, and met with the mental, social, financial, and daily
challenges caused by this new way of life, we needed something positive to focus our energy towards.
It was through word of mouth, school advertisements, and social media posts that we learned about
Matsqui-Abbotsford Impact’s summer initiative of the NoW project. We were attracted to the emphasis
placed on changing the schooling experience. While many of us had a range of experiences in school,
from feeling like we belong and having multiple opportunities to be more involved in our schools, to
feeling left out and unaccepted as individuals, we had a mutual agreement that there were some
obstacles shared by all students. For some of us this was an opportunity to make change in schools
for the better, be further involved in the community, have something to do in the summer to combat
the boredom of quarantine, interact with other youth, or tackle with the financial challenges some of
us faced.
Starting in the summer of 2020, learning journeys ranged from hosting workshops, developing a
new website, building an entire curriculum on subjects we are passionate about, among many other
journeys important to each of us. Throughout our journeys, in groups or individually, we learned the
value of teamwork and journaling. In addition, perhaps the most valuable experience we got from this
project was the impact we were making on others. By seeing other youth be inspired and share the
same ideas for a better schooling system, we were able to identify ourselves as leaders and inspirational
youth. In short, this ripple effect turned out to be a major component of our learning journeys,
something that we did not plan or expect, but rather occurred as a result of each initiative. With the
weekly NoW meetings held from July 31st to September 10th, 2020, we not only had unique learning
journeys, but many of us developed close relationships and friendships that help us combat the social
isolation from the coronavirus pandemic. We have great appreciation for the Matsqui-Abbotsford
Impact Society for the opportunity to engage in such a project.
Since this was a job opportunity, some of us were incentivized to join by the paid factor in regards
to the financial challenges that some of us faced, while others participated for the reasons listed above.
Many youth in this project felt that they developed new money management skills and while saving a
portion of their wages, they were also able to purchase recreational items such as Nintendo Switches
or iPads. Due to the paid factor, we received a learning journey within a larger learning journey, and
were able to use some money to help us stay entertained through plain quarantine months. Such an
experience is significant because it displayed that youth were able to learn to save enough money to
the point that they could afford items that gratified them and helped them succeed in school. This was
an important part of the NoW project especially for those youth who sometimes fear of not being able
to pay bills, let alone purchase electronic products. In other words, the paid factor provided the youth
with more financial freedom.
Following the 6-week project in the summer, the Nation of Wellness group has evolved to focus
on youth cannabis use. Living in one of very few countries with legalized cannabis use, we felt it was
necessary that we gain a high level of understanding of what cannabis exactly is, the harms and
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benefits, and several other facets. We have started with two youth in paid positions. One youth is in
charge of analyzing various research articles associated with youth and cannabis use. Simultaneously,
the NoW youth have branched out into a technological aspect by deciding to redevelop the Impact
Society’s website. The second paid youth has taken responsibility for recreating a new logo for Impact
Society as well as redesigning a new website. We currently host bi-weekly meetings on Mondays, in
which we have dialogue on the analyzed research articles, as well as provide group feedback on the
new website developments. As a group consisting of youth and young adults, we are very appreciative
for the opportunity to participate in such a project. We are confident that the experiences and learning
journeys we had and continue to have will continue to impact us and inspire us to make change in our
futures ahead.
With sincere appreciation,
Youth and Young Adults of the Nation of Wellness

Page 4 of 40

Executive Summary
Introduction
Matsqui-Abbotsford Impact Society (Impact) commissioned the Centre for Health Evaluation and
Outcome Sciences to conduct a developmental evaluation of its Nation of Wellness (NoW) initiative.
Developmental evaluation is an evaluative approach that supports the definition and refinement of
models and initiatives that are in the earliest stages of innovation such as NoW. The interim report
describes our emerging findings from the developmental evaluation, focusing on the activities and
preliminary results of the NoW’s 6-week ‘Learning Journeys Pilot Project’ that occurred in the summer
of 2020. Since the summer, the NoW initiative has continued to engage youth and young adults in
self-directed learning activities informed by the pilot. The purpose of the interim report is to share the
emerging findings from the pilot with the intention that they will be discussed, revised, and reflected
upon. A final report will be completed at the end of March 2021; therefore, the findings documented
in the interim report may change with time.

Learning Journeys
The learning journeys pilot took place from July 31 to September 10, 2020. Fifteen youth and
young adults participated in the pilot by undertaking paid learning journeys on topics that were
meaningful and relevant to them. Youth and young adults participating in the pilot were supported by
members of the NoW staff, including the Director, Adult Facilitator, Coordinator, and Youth Facilitator.
The pilot was structured around weekly meetings where the cohort of youth and young adult
participants discussed their progress, developed their projects, engaged in activities, steered the
course of the initiative, and built supportive relationships with their peers and staff members. During
the pilot, the participating youth and young adults were also invited to speak at a Student Roundtable,
an event organized by the Abbotsford School District designed to facilitate student feedback on
‘educational equity’ to stakeholders within the context of the COVID-19 pandemic. Note that multiple
features of the learning journeys pilot had to be organized around the COVID-19 pandemic, including
the use of non-traditional spaces with physical distancing, wearing appropriate personal protective
equipment at in-person meetings as well as the use of virtual meeting spaces among others.

Methods
An ethnographic approach to data collection was utilized for the developmental evaluation,

including interviews and focus groups, participatory evaluation workshops and activities, unstructured

participant observations, and documentation with field notes. In keeping with the NoW’s commitment

to being youth-led and adult-supported, youth and young adults were invited and encouraged to

share their thoughts and feedback on the evaluation as well as the project. The primary questions

guiding the developmental evaluation were:
1.
2.
3.
4.

What does a youth-led learning journey look like?

How do we assess and document a learning journey?

What is the role of adults in a youth-led learning journey?
What is the NoW initiative’s emerging theory of change?
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Emerging Finds
Overall, we found that the inquiry-based learning journey appeared to be an effective

approach for youth and young adult-led education. The definition of a ‘learning journey’ was explored

and refined over the course of the pilot. In addition to their project work, our findings suggest that the

participants learned about collaboration, diverse perspectives, empowerment, adapting to challenges,

self-reflection, and self-appreciation. The youth and young adult participants used multiple methods
for tracking and documenting their learning journey; however, the concept of success in learning was

demonstrated rather than measured. The cohort structure, as well as providing compensation for the
youth and young adults’ work, were critical factors in the success of the pilot. Supportive relationships

among the NoW staff members and the youth and young adult participants were explored, developed,

and nurtured to facilitate the learning process. In terms of the overall NoW initiative, the partnership

between the initiative and the school district is in its early stages but is poised to grow with future

collaborations. The Student Roundtable represented a major learning opportunity for the youth and
young adults involved, and it also motivated further questions regarding the school district’s
responsiveness as a partner of the initiative.

What are some things we’re thinking about ‘NoW’?
Following the learning journey pilot, the cohort has collectively decided to focus on cannabis

as the umbrella topic for learning driven by the youth and young adult participants. At the time of

writing, the youth and young adult participants are engaged in self-directed exploration of some
literature on this topic. The NoW initiative is also exploring the option of moving the learning journey

approach into the school setting. Initial discussions have looked at an inquiry-based, independent
study course where students would receive school credit for their work, which is under review by the
involved youth and young adult participants and staff members.
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Introduction
Matsqui-Abbotsford Impact Society (Impact) commissioned a developmental evaluation to

support the implementation and adaptive development of its Nation of Wellness (NoW) initiative. NoW
is a youth-led, adult-trusted initiative creating spaces of trust where young people (aged 14-28) guide

and support their communities to build a culture where young people, especially those with experience
of marginalization, are seen, heard, included, and celebrated. At the time of this writing, the aim of the

NoW initiative can be summarized as: “Transforming and reclaiming views on the purpose and promise

of adolescence—giving us all a role in supporting and trusting each new generation to navigate its
challenges and opportunities in a rapidly changing world.” The purpose of the developmental evaluation

is to guide and support Impact, the NoW Steering Committee, and their partners through the
implementation and establishment of the initiative. Specifically, the objectives of the developmental

evaluation are: to document the developmental processes that took place during the implementation

and establishment of the initiative; clarify the methods and evidence needed to understand how the
initiative took shape; assist leaders in defining the indicators used to navigate uncertainties and

emerging challenges; and, to cultivate a “culture of the possible” by identifying strengths and
opportunities to evolve the initiative (Dozois et al., 2010, p. 51).

This document reports on the early developmental evaluation findings from the NoW initiative,

focusing on the activities and preliminary results of the NoW’s 6-week ‘Learning Journeys Pilot Project’.

In the pilot project, youth and young adult participants (YYAP) 1 carried out self-directed “learning

journeys” on topics that were important and relevant to their own lives. The learning journeys were
discovered, developed, and tracked by YYAP with methods of their choosing, reflecting NoW’s culture

of being youth-led and adult-trusted. The long-term goal of the pilot project was to plant the seeds
of transformation among secondary schools within the Abbotsford School District in terms of how they

operate and respond to the learning and life needs of students. Following the learning journey pilot,
the cohort collectively decided to explore the topic of ‘youth cannabis use’, and are currently engaged

in self-directed exploration of some literature on this topic.

The purpose of this report is to serve as a summary of the observations, findings, and

recommendations from the developmental evaluation with the intention that they will be shared,
discussed, reworked, and reflected upon. The emerging findings outlined in this document reflect our

first pass at analyzing the volumes of data collected throughout the pilot, highlighting the major

themes that came to light, as well as the important things to note about the NoW initiative at this

point in time. A more comprehensive analysis of the data will be conducted with our final report, which

will be completed at the end of March 2021; therefore, the findings reported in this document may
change with time.

After a consultation with some of the learning journey participants, the group agreed that youth and young adult
participants was the best identifier to represent them. This term has been shortened to ’YYAP’ throughout the report
for brevity. The term ‘young people’ is also used interchangeably in some places.
1
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Developmental Evaluation
Developmental evaluation (Patton et al., 2015) is an evaluative approach that supports the

definition and refinement of models and initiatives that are in the earliest stages of innovation like the

NoW initiative. In such contexts, the outcomes, directions, and processes of the initiative are often

uncertain and undefined. Therefore, traditional forms of evaluation, which map out the progression

from problem and solution, are not appropriate. In contrast, developmental evaluation is a flexible and

responsive form of evaluation that focuses on adaptive learning. Developmental evaluation emerged
in response to the need to support real-time learning in complex and emergent situations. The focus
of development evaluation is on the people organizing the initiative, their processes, and what they

are learning about the initiative. Therefore, this report focuses on our observations and interactions

with the individuals involved in and associated with the learning journeys pilot project. The purpose of

developmental evaluations is to provide real-time feedback and generate learnings to inform the
development of the initiative. Consequently, the developmental evaluator is closely embedded in the

initiative from the start as a member of the team to provide guidance, support course corrections, and

facilitate learning. Since developmental evaluation is a context-specific approach, there is no

prescribed methodology. New measures and monitoring systems may evolve as the evaluator’s
understanding of the initiative grows and new goals emerge.

Learning Journeys
Participants and Activities
The idea for the learning journeys pilot originated from the Abbotsford School District suggesting
that the COVID-19 pandemic offered opportunities to “shake things up” with how things are done with
school. In response to this, the NoW initiative’s staff members asked themselves: “What should the
school’s response be to COVID-19?” “How should learning change?” Out of this discussion, the learning
journey project was established. YYAP were recruited for the learning journeys pilot project through
advertisements shared at secondary schools in Abbotsford as well as social media advertisements and
word-of-mouth recruiting carried out by the NoW initiatives’ Coordinator (Jordie Lynn) and Youth
Facilitator (Marcie Pruden). Jordie and Marcie are two young Indigenous women who have been
involved with Impact programs for nearly 5 years (starting as early as age 14) and have taken on
management roles within Impact over the last few years. Many of the YYAP recruited by Jordie and
Marcie had been involved with programs facilitated by Impact in the past. Jordie and Marcie also acted
as the point people for the YYAP throughout the pilot. The YYAP were informed that the learning
journeys pilot would provide them with the opportunity to explore and learn about questions they
have on what they observe and experience in the world around them. The learning journeys pilot was
characterized as a job opportunity where the YYAP would be paid $15.00 per hour to contribute their
expertise, ideas, and actions. To pay the YYAP, all of them were hired by Impact and put on the payroll.
The learning journeys were carried out over 6-weeks, and structured by weekly 3-hour meetings
held every Friday (aside from one meeting held on a Thursday) from July 31, 2020 to September 10,
2020 (see Appendix A for a summary of the weekly meetings). The meetings were hosted in the
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basement of a local church in Abbotsford. As the summer progressed, and the number of COVID-19
cases increased, the meetings were transitioned to an outdoor space located directly outside of the
church (August 14, 2020 and onwards). A total of 15 YYAP participated in the pilot. On average, 11
young people joined each meeting; however, in-person and/or virtual attendance ranged from 10 to
13 YYAP over the course of the project. The meetings were also attended and facilitated by the NoW
initiative’s staff with Jordie and Marcie as the ‘youth’ staff members and the Executive Director (Brian
Gross) and Adult Facilitator (Mena Beatch) as the ‘adult’ staff members. Note that multiple features of
the learning journey pilot had to be organized around the COVID-19 pandemic, including the use of
non-traditional spaces with physical distancing, wearing appropriate personal protective equipment at
in-person meetings as well as the use of virtual meeting spaces among others.
The weekly meetings were coordinated and planned using Facebook Messenger, which was
identified as an accessible platform for both the involved YYAP and staff members. The structure of
and activities carried out during the weekly meetings fluctuated according to the needs of the YYAP
that week, activities planned by the NoW staff members or the developmental evaluation team (Mai
Berger, Dr. Amy Salmon, and Dr. Beth Snow). Typically, the meetings started with an introduction and
check-in. Next, the main topics for the meeting, activities, and/or pressing issues were presented by
the meeting facilitator. In most cases, the YYAP were invited to decide the order in which the meeting
would proceed. The topics for the meeting changed depending on what was relevant to discuss that
week. For example, during one meeting options for grant applications were discussed in the context
of securing funding for future iterations of the learning journey project. In another meeting, a
workshop was held where YYAP could develop timelines of their learning journeys. At the beginning
or end of the meeting, YYAP had the opportunity to share the progress they had made with their
learning journeys. Some of the YYAP used this opportunity to get feedback from the group on aspects
of their learning journey project. The meetings were punctuated with ample breaks and opportunities
for socializing, including a lunch with a rotating menu based on the YYAPs’ requests. The YYAP were
paid for attending the meetings, which counted towards their learning journey work hours.

Learning Journey Projects
Each YYAP, or a team of YYAP, involved in the pilot was responsible for engaging in a learning

opportunity or carrying out a ‘project’ that framed their learning journey. Among the YYAP who

participated in the pilot, the learning journeys took on various shapes and forms but mainly focused

on topics related to youth and young adult wellbeing and education. Specifically, their learning

journeys were focused on: organizing and coordinating a series of workshops on topics related to

youth and young adult wellbeing as well as the development of a website and brochure associated

with this work; creating and developing a course on topics that are interesting and relevant to young
people’s lives; reconnecting with, learning about, and sharing their indigeneity; learning about

budgeting and financing; conducting peer consultations at a youth centre; exploring options for

integrating mental health education in schools; organizing feedback to the school district on their
engagement with youth and young adults among others. More information about the specific learning

journeys carried out during the pilot, as well as examples of the phenomenal work produced by the
involved YYAP, can be found on Impact’s website.
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Student Roundtable
During the 6-week pilot project, the YYAP from the learning journeys project were invited by

administrators from the Abbotsford School District to speak at a Student Roundtable with principals

and vice-principals about “educational equity”. The Roundtable was described as an opportunity for

the “leaders in the room to hear [young people’s] voices, perspectives, and insights as students and

valuable Abbotsford community members”. Before the meeting, the organizers of the meeting framed

and shared open-ended questions relevant to the topic for the YYAP to respond to. The YYAP were

encouraged to reflect on the questions in advance of the meeting. Ten YYAP from the project attended

the Roundtable accompanied by Jordie and Marcie. At the meeting, the YYAP were separated into four

groups and each group was paired with six principals and vice-principals to discuss their responses to
the predetermined questions. After the Roundtable, the YYAP discussed their experiences at the

subsequent weekly meeting for the learning journey project. The YYAP perceived the Roundtable as

an important and rare opportunity to engage educators about their lived experiences and find answers
to questions or problems that were significant to them.

Methods
The developmental evaluation primarily utilized an ethnographic approach to data collection.

An ethnographic approach focuses on complex and multilayered practices and the meanings attached
to processes and practices utilized (Creswell, 2007). Ethnographic methods are well suited for providing

a holistic approach to explore a phenomenon, in our case, how the learning journey pilot contributed

to a youth-led and adult-supported understanding of learning and presenting this information from

participants’ perspectives. Data was generated and collected from interviews and focus groups,
participatory workshops and activities, and unstructured participant observations (documented in field

notes). Data was analysed with a general inductive approach (Thomas, 2006). In keeping with the

NoW’s commitment to being youth-led and adult-supported, YYAP were invited and encouraged to

share their thoughts and feedback on the evaluation as well as the project.
The primary questions guiding the developmental evaluation were:
5.
6.
7.
8.

What does a youth and young-led learning journey look like?

How do we assess and document a learning journey?

What is the role of adults in a youth and young adult-led learning journey?
What is the NoW initiative’s emerging theory of change?

Data Collection
There were multiple opportunities for rich and diverse data collection due to the flexible nature

of the project and the close involvement of the developmental evaluation team. In the context of this
report, the data collection took place between July 31, 2020, and September 25, 2020. A participatory
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engagement session was conducted on November 29, 2020 to review and discuss the interim report
with participants from the pilot.

Field notes and unstructured participant observations
Field notes enrich the data by contextualizing the meaning of participants’ words, actions, and

experiences. We captured both descriptive and reflective field notes: descriptive field notes are detailed
and accurate descriptions of what you see, hear, and experience while reflective field notes build on

descriptive field notes by capturing personal accounts of what you are learning (Bogdan & Biklen,

1982). We collected field notes during the weekly YYAP meetings as well as during meetings held with

the NoW staff or any other project-related occurrences. The field notes were handwritten during the

meeting and then typed up directly following the meetings to facilitate the reflective process. In the
field notes, we captured descriptions of the people involved in the project, quotations of significant
verbal statements from the meetings, the physical setting of the meetings, as well as events and actions

that transpired. We also noted our emerging speculations about the project alongside reflections on
our frame of mind and feelings while the field notes were being recorded. We conducted unstructured

observations to document non-verbal communication and to provide important context for

understanding the emotional and circumstantial settings necessary for interpreting dialogue and the
reflective field notes. Unstructured observations are often used in ethnographic studies to support
triangulation of data sources and to reduce forms of bias that are inherent to approaches that rely on
interviews alone. Depending on who attended the meetings, the field notes and unstructured
observations were collected by a member of the developmental team.

Workshops and activities
The developmental evaluation workshops and activities were integrated into the weekly

meetings so that they were accessible and the YYAP could be closely involved in the evaluative process.

The first workshop examined the NoW

initiative’s theory of change. A theory of
change

journey

illustrates
to

the

achieving

pathway

a

or

long-term

outcome or goal in specific contexts

(Scriven, 1991). We conducted the
workshop in a way that was interactive
and engaging for the YYAP (e.g.

modelling the process, no use of jargon

in the workshop). The workshop process
was

intended

to

be

flexible

and

responsive to what the YYAP found

most useful for reflecting on and
planning their learning journeys (e.g.,
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focusing on potential opportunities for YYAP to collaborate, solidifying their ideas about what changes

they would like to make in the school district). The workshop was guided by a facilitation guide (see

Appendix B) that asked the following questions: What do you need that you’re not getting that impacts
your education or your ability to learn? What are the expected changes you hope to see from addressing
these problems? What are you doing (or will do) with the NoW project or in the future to make the

changes you want to see? The YYAP documented their responses to these questions by writing them

on sticky notes and then placing the notes on an exterior wall of the church, see Figure 1. After each

question, connections between the responses were demonstrated by grouping the sticky notes and

using string to indicate connections and interconnections among the notes. At the end of the
workshop, the YYAP had used the activity to demonstrate how their educational ‘needs’ were related

to the changes they would like to make in the school district and identified how the activities they
were doing through the NoW project might lead to the changes they would like to see, see Figures

2A-C.
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For the second activity, we provided the

YYAP with reflective questions to facilitate selfreflection

on

their

learning

journeys

(see

Appendix B). This activity was integrated with a

timelining activity (led by Jordie) where the YYAP

were encouraged to document their progression
through the learning journey, see Figure 3. The

YYAP were invited to respond to the reflective

questions in whatever way they found most useful
and inspiring. For example, they could interview

each other, have a staff member interview them,

they could type out their responses, take pictures
to demonstrate their reflections, or integrate their

responses with the timeline activity. At the last meeting, the reflective

questions were revisited and YYAP had the opportunity to share and

discuss their responses amongst themselves in small groups. We asked

the YYAP to discuss and document the following: three things that were similar about their responses;
three things that were different; and, one sentence to describe a learning journey, see Figure 4. If they
felt comfortable, they were encouraged to put their responses on a sticky note and paste it to the wall
for further discussion. This activity was also used to prepare the YYAP for the discussion facilitated
through the YYAP focus group that also occurred at this meeting.
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Interviews and Focus Group
Individual interviews were conducted with four YYAP who self-selected the interview option to

complete the reflective question exercise. Two of the YYAP interviews were conducted as individual

interviews facilitated by Mai, while the other interview was carried out as a group interview with two

YYAP and facilitated by Marcie (who also responded to the questions in the interview). The YYAP

interviews ranged from 15 mins 39 secs to 23 mins 14 secs of recorded time. The average length of

the interviews was 19 mins and 36 secs. The reflective questions served as the interview guide for the

YYAP interviews. At the final weekly meeting, Amy led a semi-structured focus group with the 10 YYAP

who had attended the weekly meeting that day. The YYAP focus group guide explored the YYAPs’

perspectives and experiences of the learning journey project and was structured by the four

overarching developmental evaluation questions. The staff members also contributed to the focus
group discussion. The recorded time for the YYAP focus group was 63 mins and 20 secs.

At the end of the pilot, Mai facilitated a semi-structured focus group with the NoW Staff. The

focus group guide explored their perspectives and experiences of the learning journey project

structured by the four overarching developmental evaluation questions; their reflections on the
connections between the pilot project and the larger framework of the NoW initiative; their thoughts
on the evolving relationship with the school district; and, any other issues they wished to discuss. The

recorded time of the staff focus group was 67 mins and 43 secs. Lastly, Mai conducted a virtual
individual interview with a stakeholder from the Abbotsford School District. The interview was

characterized as a ‘time capsule interview’, documenting the current state of the relationship between

the NoW initiative and the school district. The interview guide examined the nature of the relationship

between the NoW initiative and the Abbotsford School District; reflections on the Student Roundtable;

the potential for future collaborations; and, opportunities for knowledge exchange between the

organizations. The recorded time for the interview was 55 mins and 5 secs. All interviews and focus
groups were transcribed with intelligent verbatim transcription (i.e., concise, similar to written English).

Interview and focus group guides can be found in Appendix C; note that the reflective questions from

the evaluation activity served as the YYAP interview guide and can be found in Appendix B.

Limitations
In ethnography, data is generated by researchers rather than collected. For example, we were

only able to make observations when YYAP were physically present at the meetings and it was not

possible to observe what transpired when YYAP were engaged with their learning journey at home.

These findings represent our first pass at data analysis. Therefore, the findings presented in this report
might not represent the full picture of the activities and experiences of participants in the learning

journey project.
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Emerging Findings
The findings outlined in this report are organized so that they correspond with the primary

questions guiding the developmental evaluation. They highlight the major themes that have come to
light, as well as the important things to note about the NoW initiative at this time. A more

comprehensive analysis of the data will be conducted for the final report; therefore, the emerging
findings reported in this document may change.

Learning Journeys
What does a youth and young adult-led learning journey look like?
What is a learning journey?
Considering the innovative nature of the learning journeys

project, one of the first and enduring questions we heard from both
the NoW staff as well as the participating YYAP was: ‘What is a learning

journey?’ The NoW staff did not firmly define the learning journey

concept from the start of the pilot so that the definition could evolve

alongside the YYAPs’ learning journeys. In the beginning, the “vague”

and “confusing” nature of the project caused some uncertainty among
some of the staff: “…when I was trying to even explain [to the YYAP]
what a learning journey was but I didn't even f***ing know what it was

“It's the whole dialogic

approach […] we create

meaning and purpose as

we go along, rather than
predefining it and

pushing people

towards it.”

in the first place and then everybody was like ‘What's happening?’ and

I was like I don't actually know…all I know is that we have to document how we feel during this process.”

Upon joining the project, YYAP were encouraged by the staff to explore learning journeys that were
relevant to their high school and life experience. However, the YYAP indicated that they had similar

experiences of uncertainty regarding what a learning journey is at the start of the pilot. We observed

that some of the YYAP entered the pilot with an assumption that the “adults” or staff members would

know what a learning journey was and, consequently, what their learning journey would be. One YYAP

described that it “was [his] first time doing something like this and it was confusing at the start... so at

the start of [his] learning journey [he] learned what a learning journey was […].” The staff members made
deliberate efforts throughout the pilot to emphasize that they were exploring and co-constructed the

meaning of a learning journey in collaboration with the youth. Despite the ambiguity of the work, the
YYAP expressed they were eager and excited to participate in the pilot.
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Among the YYAP, and some of the staff, the lack of definition

as well as their experiences with more traditional learning models,

“The learning journey is
not about the product

initially motivated them to focus on the product they would create

It’s the quality of the

least from my [perspective], what I got to see was at the beginning, [the

while doing it.”

and they weren't really understanding the journey part.” Over time, the

through the learning journey. One staff member noted: “I think, at

that comes of what I do.

YYAP] kind of were struggling with the outcome piece of this journey

experience I have

staff and YYAP noted there was “real shifting” among those involved
towards becoming more process-driven and understanding that the

learning journey was about the journey itself. One staff member described this evolution:

“But I think as [the YYAP] got into it, there was all sorts of stuff that was happening, that wasn't

really attached to the outcome of what they thought was going to happen, but the process of what they
were involved in. And also, for me, just that’s constantly surprising how much you get to sort of expand

and shift because you do hunker into certain ways and not realize that until you're kind of almost pushed
out of that into something different. And it's like, wow, this is cool, this is a really neat journey.”

Another staff member shared a moment from when her understanding of the project transformed:
“Because I was trying to make structure the entire f***ing project, and there is nothing and it was just

difficult. So, it was like, OK, well, maybe the learning journey is knowing that I'm actually just creating
this as I go.”

While this shift in thinking unfolded over the

course of the entire pilot, we observed that specific

activities that took place, such as the theory of change
workshop and the Student Roundtable, contributed to

this change. This might be because these activities
provided

insight

into

the

change

mechanisms

necessary for the long-term goals of the NoW initiative

to be achieved, and helped the YYAP to locate their

important role within these processes. For example, at
the theory of change workshop, one of the staff

members shared a diagram she had created of the
“Indigenous Ecological Model”, see Figure 5. After

discussing the meaning behind the diagram, and

focusing part of the workshop on identifying the young

people’s

needs,

the

YYAP

felt

empowered

to

conceptualize their learning journey as an opportunity

to put their needs first and began to understand how change could result from

that.
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Towards the end of the pilot, the YYAP indicated that they appreciated the initial ambiguity of

the learning journey. Specifically, they identified that the “vague” nature of the learning journey was
part of the overall experience because it gave them the freedom and autonomy to learn what they

wanted to learn. One YYAP summarized this understanding of learning journey by suggesting that it

is a “mind-state […] -- if you want to learn something you will learn something.” Another YYAP described

that they thought of the learning journey as a collection of experiences that you learn from and help
you to “become smart about how things come into being.” Among the staff, it became clear that the

learning journey “was just people being themselves in the situations they had to experience and just

doing what felt right and meaningful and relevant to them.” At the end of the pilot, when asked to
define the learning journey, another staff member summarized:

“I think that the key word is journey, right? And I don't think anyone goes on a journey without learning

something. And so in some ways, the learning part is there to appease the system, I feel like still. And
because we’re trying to affect the educational system. And so we kind of have to use that word. And what

was really clear to me with this is that we were kind of encouraging youth to go on a journey and the
value of the journey, rather than think about the where they're going, or how are they going to get there

or whether they're going to be as successful, or be seen as successful, or whatever. I think probably a lot
of the youth struggled with that throughout the whole thing. But I hope we were really clear that this is
a journey that we're wanting to support you to go on and that's all the definition we have for it.”

What did the youth and young adults learn through their learning journeys?
Collaboration and the value of different perspectives
Many of the YYAP shared that the learning journey project helped them to better understand

the mechanisms of good collaboration, “effective communication”, and the importance of respecting
and valuing diverse perspectives. For example, one YYAP discovered how being open-minded about

how someone else learns can help improve collaboration while another shared that they came to

understand how respect and responsibility can be important factors for coming together and getting

things done as a group. We observed that these learnings came about through the specific projects

the YYAP carried out for their learning journeys, as a result of YYAP working in groups for their learning

journey projects, as well as through the cohort structure of the pilot. Within the specific projects, two

of the YYAP who were designing a school course on the things that mattered most to them as YYAP
shared how trying to make the course “non-offensive for everybody”, which encouraged them “to view

[the course] from every viewpoint to try to make it the most helpful and important.” Another YYAP shared

that the learning journey taught her aspects of her indigenous culture that she was not familiar with

before, and opened her eyes to the fact that people might have different ways to engage with culture.

Among the project groups, the YYAP shared that they discovered what it meant to be a “team player”
by experiencing and overcoming the challenges typical to group work, such as people not pulling their

weight or miscommunication. Many identified that having a support network via the NoW Staff helped
them to overcome these challenges with group work.
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The cohort structure of the learning journey pilot helped to facilitate the YYAPs’ learning about

different perspectives, especially on topics relevant to young people’s lived experiences, e.g., cannabis

use, and the value of having this diversity in their cohort. The theory of change workshop was identified
as an eye-opening experience for some of the YYAP because it fostered discussion on their diverse

experiences with school. Reflecting on the brainstorming and discussion that occurred during the
workshop, one YYAP wrote in their timeline:

“I found it quite helpful to see from other people’s perspectives and I honestly didn't even consider

some of the points of views. For example, some of the youth brought up ideas such as having a smoke

pit because that is what is going to help reduce their addiction, rather than restricting them because then

they will simply end of skipping school to go vape and smoke. Many youth smoke and vape to cope with
whatever they are going through because there is no support system. […] So we discussed a bunch of

ideas and I think that it’s a lot to write in words but we had some really great discussions that I think
changed my perspective so much in many different ways.”

At the end of the pilot, another YYAP observed a similar insight on how felt that the learning journey

pilot had opened his eyes to how YYAP might use different coping strategies. Furthermore, he

highlighted that learning about different perspectives could help with furthering his learning.

Importantly, there was consensus among the YYAP that learning about and understanding different

YYAPs’ perspectives and experiences as an “educational experience” that strengthened their capability

to function as an effective cohort, and was not an opportunity they would have gotten from a

traditional school setting.

Moments of discovery through overcoming challenges
“Being fluid and
adapting to
circumstances and
overcoming
challenges like
water”

The YYAP shared that a major takeaway for them from the learning

journeys pilot was learning to embrace mistakes and challenges by

reconceptualizing them as moments of discovery. For example, one group
of YYAP struggled with finding a location to host a series of workshops

that were part of their learning journey. When their initial space was no
longer viable, they described how they reached out to their NoW staff
“network” to identify a different building. While the group was initially set

on using their initial space, the new location ended up being the better option. At the end of the

project, one YYAP from this group described that, although he “made a lot of mistakes” on his learning

journey, he was happy he had because he knew what strategy to use the next time he encountered a
challenge. Another noted that he felt most changed by his ability to adapt to sudden changes to his

plans. We observed, and the YYAP identified, the significant role that supportive relationships played

in supporting the YYAP to re-evaluate the meaning of mistakes and adapt to challenges. Over time,

the concept of ‘failure’ appeared to fade away among the YYAP and having challenges simply become

part of driving inquiry forward to create meaningful learning experiences.
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Empowerment
The learning journey concept, as well as the activities associated with the

pilot, provided opportunities for empowerment, particularly in the

context of making changes within the school system. When asked about

“Youth can

create change”

their most significant learning from the learning journey project, one
YYAP shared: “I think a big thing that I learned is how – that it is possible

for youth to make a change in an adult world and that there are places for our voices to be heard and I
think that there will be more opportunity in the future as we progress as a community.” Indeed, teaching
young people that they can be the drivers of their learning is hugely empowering. The YYAP were also

consistently involved in decision-making around where learning journey pilot, as well as NoW initiative,

were headed. For example, YYAP were included in conversations and decisions around aspects of the

project that might have typically been done by ‘adults’ or ‘experts’, e.g., discussing the contents of the
grant applications as well as email communications between stakeholders related to the initiative.

The School Roundtable was also identified by the YYAP as a major factor in what made them

feel like their voices mattered. One YYAP described that he was “shocked” and “super surprised” that

the school district was interested in connecting with YYAP. He elaborated that this sense of surprise

was due to “[…] the way I was treated in school...and the way that students don’t really have a voice […]”.

For some, the Roundtable was perceived as challenging preconceptions of what support existed for
YYAP like themselves to make a difference, which impressed them. In other cases, the opportunity was

met with suspicion due to a history of mistrust and misuse of their voice: “[…] all of a sudden they were

just going to turn around and go like, ‘Hey, we know you have a voice and we’re going to acknowledge

it and we’re also going to acknowledge that we’ve been ignoring it for all this time but like it’s okay now
because we’re going to turn around and listen.’ So, I guess that’s aight.” The YYAP felt that they gained

tangible learnings and takeaways from the experience. One YYAP described that the Roundtable

helped him learn how to handle himself in a staff meeting and to feel respected by the staff members
and faculty members of the school district. Even for YYAP who did not attend the Roundtable, the

event signified change: “I wasn’t there – but I think that is huge that they even want to hear from us
[nervous laugh]. I think a lot of the time it doesn't matter what we feel or think, or at least that's how it
feels in the school system.” The YYAP perceived that being part of the NoW initiative was essential to
having the opportunity to participate in something like the Student Roundtable.
Self-reflection and self-appreciation
Other important aspects of the learning journey that were identified by the YYAP included the

importance of having moments for self-reflection and reflexivity for learning about themselves as
learners as well as appreciating the work they accomplished taking into consideration life situations.

One of the staff members noted that observing and supporting the YYAPs’ journeys helped her to selfreflect on her understanding of accomplishment in the face of life’s challenges: “[…} I think watching a

lot of people in this project experience life stuff and then not feel like they're meeting work standards is
kind of unfortunate – that's what surprised me, but then also trying to expose them to understanding
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that them just showing up or being where they’re at is already something they should be proud of and

we’re thankful for.” Putting these learning together, the YYAP shared that they learned to check in with
themselves, and pace their work accordingly.

What did we learn about carrying out learning journeys?
Having a cohort
The YYAP identified that a key benefit of the learning journeys

“[I] felt more

project, and the larger NoW initiative, was “being a part of something”.

around me that

meetings provided the YYAP with a space to share their progress with

goal to make a

as YYAP came to the pilot with different perspectives and experiences,

motivated with youth

Structuring the learning journeys pilot around cohort with weekly

shared the same

their peers, socialize, and find motivation. This was especially important

change”

which influenced the dynamics of the cohort and shaped the dialogue at
each meeting. There was much value from the discussion component of
the weekly meetings, which was a time to reflect on and develop the

learning journeys. Creating and supporting an environment where the YYAP were able to engage in

an open discussion with their peers and staff without judgement, and where events in their personal
lives were considered part of their learning journey, was well received and contributed to the

development of a responsive learning community. The cohort structure also helped YYAP to feel

accountable for their work. One YYAP described that he felt motivated to keep working towards

making a change because he was among other peers who shared the same goal. In other words, it felt

harder to lose focus because the group kept him accountable. In the same vein, one of the youth staff
members shared that, overall, it was easier for YYAP to work in smaller groups. Despite the mainly

positive perceptions of having a cohort, some YYAP shared that they had a hard time speaking up and

advocating for themselves in the group discussions where prominent speakers could dominate the
conversation. To address this challenge, one YYAP suggested having more protected time for sharing

what they had been working on or their ideas as a “sharing opportunity for each person” in the weekly
meetings.

Time Frame
There was a consensus among the YYAP that the 6-week time frame for the learning journeys pilot

felt too short, and there was a shared sense of disappointment that it had to end so quickly. The YYAP
explained that the time frame for the project felt particularly short because it was the first iteration of

the learning journeys, so a lot of time was spent figuring out what was happening and what they were

doing. One staff member expressed frustration with the short time frame because she felt it was not
enough time to develop personal relationships with the people involved. Despite this frustration, she

emphatically highlighted the tremendous amount of work that the YYAP were able to accomplish

within the short time frame, including making websites and presentations, putting courses together,
doing peer consultations at a YYAP shelter, and completing courses online. The YYAP also reported
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that the limited time frame helped them to learn about working within time constraints. One

suggestion was to coordinate the learning journey time frame with the quarterly schedule of the local
school district, which would allow for a 10-week learning journey.
Getting paid
One of the components of the learning journey project that we felt was important to unpack within

this report was the monetary compensation as it represented a substantial deviation from most

traditional schooling practices. For the YYAP, getting paid recontextualized the learning journeys

project as a job but not work because it was something they were interested in doing. In some cases,

it was their first job, which brought up feelings of excitement around financial independence and
opportunities to learn more about money management. One YYAP shared that the financial
independence they gained through the project allowed them to better cope with aspects of their

personal life. Specifically, they were able to purchase a Nintendo, which helped with depression coping.

For another YYAP, getting paid helped them to practice saving money. Perceptions around what
getting paid meant varied with the diversity of the YYAP involved in the project. For most YYAP, getting

paid made the opportunity more appealing because it made them feel like their time was valued and
valuable. Some of the YYAP also suggested that getting paid motivated them to create a better product

and contributed to their sense of accomplishment. For other YYAP, getting paid was perceived to be
a “cool bonus” that made the opportunity more attractive, but it was not their main motivation for

being involved. When asked if they would participate in a similar project for school credit, the YYAP

seemed enthusiastic about the idea; however, some identified that credit might be less meaningful for

YYAP who have already obtained the credits they need to graduate or for YYAP who might be more
supported by monetary compensation.

The NoW staff confirmed that monetary compensation played an important role in the pilot and

reflected the values of the NoW initiative. Mainly, because they believed the money made the YYAP

feel that their time and contributions were valued and valuable: “It didn’t feel natural because the youth

are being paid a value for existing in the ways that they do. And I think the youth were just like, ‘Why?

Why do I get something good for this?’ It's like, well, because you're living and you're learning and you're
choosing to be part of this. I think that's pretty awesome.” While the perception was that the YYAP

appreciated getting paid, the staff also identified that many of the youth and young adults stay involved

with the work because they liked what they were doing: “[…] youth say it and they’ve said it over and

over again and they like the fact that they get the monetary [compensation]. But many times, I've had
youth say, ‘I’d do this for free, I really love what I'm doing here. This is really meaningful. And this is great

that I get paid. But this is really meaningful.’” In cases where youth and young adults did not show up

unless they were paid, offering money was perceived as a method for getting youth and young adults
to be engaged over time: “And then we have youth who don’t show up unless they’re getting paid. But

there’s also been evolving that too because they’re showing up and staying longer and longer, which

makes it more meaningful. So that’s been pretty cool, really cool.” The staff emphasized that they wanted

to avoid having the youth and young adults feel like their time was being “purchased” by ensuring that
they felt like they were contributing to the bigger picture with their work.
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Everyone’s learning journey is going to be different
A consistent feature of the pilot was that everyone had a different

experience with their learning journeys. For some, coming up with the
initial idea for the learning journey project was the most challenging

“Everyone did a lot of

about their learning journey. Once an idea was identified, they felt that

lot of work”

component of the experience and that made it difficult to feel motivated

learning and it was a

had overcome a big hurdle and they could get the ball rolling. In some
ways, the “freedom to do what they wanted” contributed to this challenge;

however, it also allowed them to explore the things they care about most. Many of the YYAP echoed

this perception that the learning journey was an opportunity to learn about what they wanted to learn.

One staff member suggested that the learning journey helped them reconceptualize the meaning of
what it felt to have a job because the pilot did not feel like work: “I have internalized the belief that if
the work I’m doing does not feel like work it isn’t. The learning journey has taught me the way I learn
and live shouldn’t and doesn’t have to feel like work or hard to obtain/understand”.

Many of the YYAP shared that the experience changed them as a person; one YYAP noted that

their involvement in the pilot “un-brainwashed me.” The YYAP felt that the learning journey helped

them to see that school in its traditional sense might not prepare them for the “real world” or be the
most effective way to teach all YYAP. One YYAP shared that she came into the pilot believing that “you

just do what adults tell you to do cuz they’re teaching you about life” but the experience had taught her

to feel empowered about directing her own learning. Towards the end of the pilot, many of the YYAP
shared they felt more prepared to focus on “what’s important in life: mental health and well-being,”

especially in the context of the COVID-19 pandemic. One YYAP saw changes in his working habits as

well as his sleeping habits as a result of having more of a set schedule from the weekly meetings and
the work required for his learning journey. Overall, the YYAP felt that their experience taught them the

“importance of education if it’s taught the right way” and they were grateful to have been part of an
initiative that was contributing to change.

How is the learning that is achieved through learning journeys different than
learning conducted in traditional school settings?
One of the main differences identified between the learning journeys and traditional school

was that it allowed the YYAP the opportunity to learn about topics that were relevant and meaningful

to them. School was not perceived as the setting from which they could learn what they wanted to
learn about. For some YYAP, the experience of the pilot helped them to realize that there were

opportunities for learning that could exist outside of the school setting. This was expanded upon into

thinking about opportunities for the future:

YYAP: […] school encourages people to almost to do a job that they may or may not like for their entire
life and it’s like...you pick that job and some people pick that job because they want to do it but not a
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lot of people pick that job cuz they have a passion for it and it’s cool to actually have something to do
that actually carries passion...like trying to create change.

NoW staff member: Yeah, like the learning journey was to create your own job, like create stuff that's

relevant and meaningful. Do you think that’s better than the system where people choose for you and
then tell you what to do?
YYAP: A million percent.
Integrating more inquiry-based and process-driven learning was perceived as key to making more
YYAP have a good experience with school, particularly when acknowledging the effects of COVID-19.

Other positive characteristics of the learning journey in comparison to school included the fact that

the YYAP were able to create and work within their own schedule. This particular feature resonated
with the YYAP because the discussion occurred on their first day back to school since March 2020. The

YYAP shared that they had to “sit down for 3 hrs straight” in class. One YYAP brought up an example
he had heard that prisoners get more time outside than school-goers. YYAP also shared that they
sometimes did not feel confident in what they had learned from school. While they might be able to

memorize facts like a math formula, the YYAP were not confident with how they would be able to

apply these learnings in the ‘real world.’ The learning they did through the learning journey felt like

“proper learning instead of following an agenda.” Lastly, the YYAP shared that the learning journey

considered how context and external factors affected their learning, which made it feel more
accessible. At school, acknowledgement of external factors, like prioritizing mental health, often felt
like lip service to the YYAP. The YYAP felt like this was exemplified by how the schools had addressed
COVID-19. Despite assurances from the school that the students’ mental health would be prioritized

when school reopened after many months, the YYAP felt they had assignments and tests “dumped on
them” at the start of the school year. This made them feel like schoolwork was being prioritized over

their wellbeing. One YYAP described that, although the pandemic negatively affected aspects of her

learning journey, she was happy that it was at least being addressed and discussed at the weekly
meetings, in contrast to her experience at school where it was being ignored.

How do we assess and document a learning journey?
What were the indicators of learning?
Through the learning journeys, the YYAP agreed that they were able

to better understand what success in learning could look like. Learning

“I think struggling

something whether it was positive or negative, growth, and taking steps

and continuing on.

Many of the YYAP emphasized the importance of understanding and

for me.”

forward were all identified as features of a successful learning journey.

That's learning

respecting their own as well as other’s unique learning strategies. At the

end of the pilot, we observed wide acknowledgment of the fact that

success in learning might look different for everyone. Multiple examples of this were provided. One
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YYAP shared how a friend of hers who had a fear of public speaking put up her hand in class once and

was proud of this progress. Another described knowing people who had not attended school for years
and, for them, going to school for one day or week was a success. Success in learning was often spoken

about in contrast to the YYAPs’ experience at school. School was perceived as poorly and inaccurately

measuring success in learning because it did not consider everyone’s individual measure of success.

Instead, school “put a number on success,” which the YYAP associated with fear-based learning. When

asked how they identified that the YYAP were learning, the staff members shared multiple strategies.
One staff member described that the YYAP asking questions and feeling “like they weren't doing work”

were two indicators she used to ascertain that they were learning. For other staff members,
demonstrations of independence, such as the YYAP carrying out a workshop on their own, observing

the YYAP feeling comfortable with taking risks and sharing their ideas with the group, as well as their

ability to overcome obstacles, all signified learning moments.

What were the tools used for documenting the learning journey?
When asked to reflect on differences between their learning journeys, many of the YYAP pointed

to the different strategies they used to keep track of their learning journeys. For example, journaling

techniques, notetaking in notebooks, files saved to Google Drive folders, and blog writing to document

their process. During the pilot, one staff member suggested that it might be counterproductive to
encourage documentation of the learning journey. This was based on concerns and feedback from the

YYAP who shared that tracking progress can focus too much attention on goals rather than the process.

Documentation was perceived as something the YYAP wanted to do more of in future iterations of the
project after they better understood the concept of the learning journey. Some YYAP shared that they

did not keep track of their learning journey in any physical form because they felt the spent their

project time reading and researching what they wanted to do: “All the ideas I have, I didn't start putting
them into action cuz I was more focusing on researching.” Many of the YYAP shared ideas for

documenting their process in future learning journeys. For example, capturing photographs of the

process, using a sketchbook to note stuff down and “have my brain in a book”, writing in a journal
without imposing expectations on the writing, and doing more “art stuff” to document her learning.

What is the role of ‘adults’ in youth and young adult-led learning journeys?
What is an adult?
NoW staff members have defined the NoW as a youth-led and adult-supported initiative. For

the learning journey to uphold this culture, it required the YYAP to undergo an unlearning of

conventional power dynamics between adults and young people, specifically, the disentanglement of
the concept of ‘adult’ from ‘authority figure’. One staff member described her perception of the

conventional power dynamics: “But then maybe the adults also played a role and from the very
beginning of time with the belief that there needs to be a structure, there needs to be kind of like an
authority role, because that's kind of what's happened in almost every single scenario. So like work,

school, home life, so on and so forth. There's always like the authority and the kid or the teen or the adult
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or the young adult or whatever.” Put simply, many of the YYAP who came into the pilot used to having

an adult in charge. The staff member went on to describe how this dynamic played out in the early
stages of the learning journey where the YYAP viewed the adult staff members at the top of the power
hierarchy, followed by the youth staff members, and then their peers: “That existed, like that existed in
their minds and I know that because that existed. To deny that would be stupid.”

To enable the YYAP to take ownership of the pilot and, consequently, their learning journey, the

adult staff members described their efforts to shift the power structure by emphasizing their role as

supportive resources, guiding the YYAP to access the youth staff members as their primary supports,
and encouraging them to rely on their cohort peers. The staff described that the relationship with the

school often confused their efforts to shift the power structures as youth and young adults were given

special privileges in certain settings, such as calling stakeholders from the school district by their first

name, that were taken away in other contexts: “And that still didn't make sense to me because I'm just

like what you're saying in one context, you're an authority and then in another, you’re not. It’s confusing
to me.”

Despite the complicated power dynamics, most staff members agreed that the ‘right’ adults have

a critical role to play in learning journeys. The adults who are leading youth and young adults through

a learning journey should be emotionally differentiated and able to “be vulnerable in their position, but
not in their person” as they are supporting youth and young adults to deal with content that is
meaningful to them. Having close relationships with authentic adults was seen as being essential to

helping the youth and young adults become authentic and confident themselves. When describing
how adults should best support the youth and young adults to build resiliency, one staff member
described:

“I feel like [the YYAP] need to feel like there is someone who holds some stability there that they can go

to who is not going to freak out about the question, even if they don't know the answer. I think the
problem is, when they think that that person is going to know the answer. And I don't know if anyone

else can tell, I don't know, if a youth could tell a youth that the adult is not going to have these answers.
Probably they would only take that from the adult, right?”

The adults should also be consistent, supportive and respectful to make the youth and young adults

feel seen, felt and understood. Lastly, the adults should be able to do things that challenge the system

with their power, but “don’t make them crumble.”

What was the role of adults in the learning journeys pilot?
“I think you need to

have support around
you, you need to
feel supported.”

The primary role of the adult staff members in the learning journey

pilot was to build supportive relationships with the YYAP. At each weekly

meeting, we observed examples of supportive relationships such as the

adult staff members providing the YYAP with emotional support or

emphasizing that they trusted the YYAP. At the first meeting, one of the adult
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staff members facilitated a discussion with the YYAP on how to keep track of their work throughout
the learning journey that focused on how they trusted YYAP to find the best method to track their

progress. At another meeting, one YYAP shared how she was waiting for “approval” from the staff to

move ahead with an aspect of her learning journey. In response, the staff members emphasized that

there is no need to ask for approval; the YYAP should check-in if they are feeling doubt but the staff

will always trust and back up their choices. The YYAPs’ concerns and needs were taken seriously and
not questioned such as when they asked for more breaks during the meeting and this was immediately

implemented. At the last meeting, one staff member reassured the YYAP that this was not the end of

their relationship and there would be opportunities for further meetings. The staff members clarified
that they were deliberate with their efforts to create a supportive learning environment for the YYAP.

The YYAP-adult relationships were also cultivated and strengthened by having the supportive

relationships extend outside the ‘boundaries’ of the learning journey pilot. For example, during the

weekly meetings, YYAP were invited to share and talk about any experiences or situations that were

relevant to how they were feeling in the moment regardless of whether they were directly connected
to the pilot. YYAP were provided with resources to help them to attend and participate in the meetings,

e.g., with transportation to and from the meeting. In one situation, a YYAP locked their bike outside of

the church and lost their key during the meeting. Staff members spent close to an hour supporting the
YYAP to get his bike freed from the fence. In addition, external opportunities for funding, jobs,

workshops, and group supports were consistently posted in the Facebook Messenger chat. The YYAP
were also invited to participate in and collaborate on grant applications submitted by the NoW

initiative and its partners to support future iterations of the work. For example, interested YYAP wrote

letters of support with mentorship from NoW staff members, reviewed research proposals, and learned

about the overall process of submitting grant applications.

When asked about the role of adults in a learning journey at the end of the pilot, the YYAP had

difficulty coming up with an answer or thinking of specific examples. We hypothesized that this might
be due to YYAP no longer perceiving the adult staff members as ‘adults’ because they did not consider

them to be authority figures. However, when the YYAP shared stories about their learning journeys,

many were able to describe situations in which they were supported to overcome challenges with

support from the staff members. In one instance, the YYAP explained how they were having issues with

advertising but quickly came to the realization that they could have a video call the adult staff members
for their “advice and insight,” which helped him to overcome the obstacle. Another YYAP shared a story
about a challenge he encountered on his learning journey that he was able to address by calling his
“network”, which was later identified to be the adult staff members. One of the youth staff members

reflected on her journey of becoming confident with adapting to challenges and the role that
supportive adults played in it: “But I can do that stuff but I have the support behind me to be able to
take it.”

While the role of adults in learning journeys may have been hard to pinpoint for the YYAP, they

were articulate about their treatment by adults in the school setting. Note that the YYAP were on
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summer break during the pilot, and the learning journey took place in the community. When reflecting

on their experience in schools before to their involvement in the pilot, YYAP that high school fostered

a unique situation where adults gave them responsibility but they were not treated with the respect
that should accompany that responsibility. The YYAP questioned why they were not treated like adults

at school and were confused as to why their treatment by the school should be different than how
they were treated during the learning journeys pilot. One YYAP described that his respect for teachers

stemmed from feelings of obligation but, over time, he felt that it was not reciprocated and was

questioning the basis for this condition to the student-teacher relationship. Further, the YYAP were

skeptical of why teachers were given so much power over YYAP when they could use it to put them
down, humiliate and shame them (sometimes publicly), take their power away, and confiscate items.

The difference with the learning journey was identified to be that the YYAP were able to learn on their
terms and not be punished for it.

What was the role of youth staff members in the pilot?
From the start of the pilot, the youth staff members felt it was important to emphasize to the

YYAP that they were their “supporters rather than their “bosses”, which became the ethos guiding their
role. Aside from communicating and coordinating with the YYAP, the youth staff members described

the main responsibilities of their role as supporting the YYAP to revise what learning could look like;

guiding the YYAP while they learned to adapt to, learn from, and overcome challenges; and

encouraging them to work at their own pace. When asked to describe their role, one youth staff
member summarized:

“[…] so [the YYAP] came from very, like, I guess, traditional school. I've heard others say ‘white people
school structure’, where it's, you know, you have to do this, this and this. And so, you know, part of my

job was to be like, ‘OK, so you want to do this presentation, you could do it this way, this way, this way,
or this way.’ And then just let them, you know, take that and go in whatever direction they wanted. And

try not to be like, ‘OK, so that's probably not the best fit’ but wait till after and be like, ‘OK, so let's discuss
why you didn't have any youth come to this event.’”

On a practical level, the youth staff members supported the pilot by planning the weekly meetings,
organizing activities for the YYAP, and sharing resources or connecting the YYAP to them.

The youth staff members shared that the pilot was a learning journey for them as well. In

particular, they shared experiences of learning to trust the YYAP to find their way with the learning

journey, which was described as especially “nerve-wracking” with YYAP who might not have experience

with “youth engagement and youth voice stuff.” In response to this, one of the youth staff members
shared that she initially felt compelled to create a “back up plan B or Z” for the YYAP in case the YYAP
felt that the task of creating a learning journey on their own terms was too daunting and might drive

them away from the opportunity. Another youth staff member took a different approach of “coaching”

the YYAP, which meant “let them be free”. Over time, the youth staff members described feeling more

comfortable with having the YYAP gain independence and discover their learning journey on their
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terms while providing the right amount of support and guidance along the way. This aspect of
supporting the YYAPs’ learning journeys was also characterized as an exercise in patience and

understanding. One youth staff member described that she felt she did “a lot of waiting” for the YYAP
to develop their learnings in response to challenges and had to practice “saying no” to them. Lastly,
the youth staff members described learning to balance their “own stuff as a youth” while “taking on

others’ stuff” through the experience. Overall, the pilot was perceived as a rewarding experience, in
particular, accompanying the YYAP on their journey and observing their moments of discovery.

What are we thinking about now for the learning journeys?
For the YYAP that participated, the youth-led inquiry-based learning journey appeared to be a

positive and effective approach to education that enabled the YYAP to knowledge builders capable of
creative and innovative solutions to challenges. The cohort structure was critical to the success of the
pilot as the YYAP were able to develop and engage in a learning community. Getting paid for the

learning journey work granted some of the YYAP newfound independence, and contributed to a sense
of being valued and valuable. Supportive relationships among the NoW staff members and the YYAP
were developed and nurtured to facilitate the learning process. Throughout the pilot, the role of

‘adults’ supporting learning journey was explored and developed. Adults engaged in this work should

be fully prepared to support YYAP when they come to them with problems or be able to direct them
to supportive resources.

Practical suggestions for learning journeys discovered through the pilot include:
●
●

Learning journeys should take place over a time frame that is longer than 6-weeks. Ten-weeks

was suggested.

Engaging in a learning journey without an umbrella topic can be challenging for YYAP although

some found it beneficial in hindsight. Therefore, carrying out learning journeys in a group

connected by a relevant overarching topic might make it easier for some YYAP to participate.

●
●

Small group learning journeys might also be preferable.

Staff members (“supporters” or “coaches”) might prefer to have a well-rounded understanding
of the learning journey beforehand to provide better guidance.

Documenting and tracking the learning journey can be important for reflection but can also

distract from focusing on the experience. Future iterations of learning journey projects should
explore viable options for documentation.

NoW Initiative
Where are we with the theory of change?
At this point, the theory of change for the NoW initiative is still emergent, reflecting the

developmental nature of the work. The important thematic topics clarified through the process

included: YYAP building mental and physical resilience; YYAP building their capacity with skills, tools,
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and opportunities; YYAP feel that school is a safe and positive space for them; and YYAP being

empowered to act about things they care about, see Appendix D. The activities and actions necessary

to effect change were also identified. Overall, the theory of change workshop revealed that the YYAP
directly benefited from being actively engaged in identifying how the NoW initiative’s change process
will unfold. At the end of the workshop, the YYAP identified several positive impacts associated with

the process, including; finding their “why” and knowing how to work towards it, seeing the value of

brainstorming as a group and having all their ideas put together, finding commonalities between their
goals and identifying opportunities to work together, and discovering new ideas through input from
their peers. The YYAP felt it would be valuable to continue building and expanding the theory of
change alongside their work. The theory of change will be updated and revised as the initiative
progresses.

What is the relationship between the NoW initiative and the Abbotsford School
District?
In general, the relationship between the NoW initiative and the Abbotsford School district

appears to be in the phase of early partnership since the connection was made approximately 2 years

ago. At this stage, the partnership has been formalized through collaboration on multiple funding

applications, including the one sustaining the NoW initiative, as well as joint participation in

conversations and activities related to empowering youth and young adult voice. In the context of the
pilot, the school district directly supported one group of YYAP on their learning journey by providing
a space for them to hold weekly workshops and advertised for the events. From the perspective of the

NoW initiative, their role in the partnership is to continuously challenge the school district to improve
and evolve in response to youth and young adults’ needs. Their primary concern about the partnership

is whether the school district is genuinely committed to the partnership, having experienced

collaborations driven by convenience (rather than commitment) in the past. To signify the school

district’s authentic commitment to working in partnership, the NoW initiative suggested that they need

more “responsiveness” demonstrated by the school district. For example, at the Student Roundtable,

the YYAP made suggestions for improving their experience at school but no indication was made by
the school district in terms of how they would respond. School district representatives involved with

the NoW initiative characterize the partnership as important and view it as an opportunity to support
their students (often those who are marginalized in their system) to have voice and agency over the
experiences they have in school. In the long-term, the school district aspires to work towards

implementing more inquiry-based learning opportunities and competency-based assessments of
learning.
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Student Roundtable
The Student Roundtable was described by the YYAP, as well as members from the school district 2,

as a significant event during the learning journey pilot. As mentioned previously, many of the YYAP
perceived the invitation to have a seat at the table, as well as the experience of the actual event, as
empowering. In addition, they described that it “felt good” to be honest and “dump their feelings” about

their school experience. The event was described as eye-opening for the stakeholders from the school

district in terms of what they were able to learn about the youth and young adult experience at school.
For example, one YYAP shared their story and found that “principals have no idea what kids go through”.

Despite the generally positive perceptions of the experience, the YYAP also shared several

important shortcomings of this event. Firstly, the Roundtable was hosted and held at a school. Before

the event started, an incident occurred where several of the YYAP, as well as a youth staff member,
encountered a custodian who requested the YYAP leave the building thinking that the event was staff

members only. The incident was quickly resolved by another staff member; however, the occurrence

left the YYAP feeling unwelcome. The school environment was also described as contributing to power
imbalances and “awkwardness” at the event. In one case, a YYAP refused to enter a classroom where

they had experienced a negative relationship with a teacher. The YYAP felt uncomfortable being in the
classrooms and uneasy with voicing their opinions to members of the school who hold the power in
those spaces. Secondly, the fact that the Roundtable was organized with predetermined questions,

mainly focused on the pandemic, was perceived as inhibiting open dialogue. While some of the YYAP
felt confident in altering the questions, most felt they had to stick to what was provided to them.

Lastly, the YYAP were concerned with what the school district was planning to do with the valuable

information and suggestions for change that they had shared with them. At the end of the event, the
next steps had not been communicated by the school district, which caused some dissatisfaction

among the YYAP. This disappointment was underscored at the focus group (which occurred on the

first day of school) where the YYAP shared that they did not feel any of the changes they had spoken
about at the meeting had been implemented. For many, this echoed previous instances of “lip service”
from the schools. One of the youth staff members summarized:

“[…] adults are like: ‘Yes, we support youth engagement, we want it to happen, we want youth to lead
the show’ but then kind of like when youth are like ‘Okay, here’s what we want, here’s how we’re going

to get there, here’s the solution.’ It’s suddenly like: ‘Oh, we have to get all these systems in place and all
this shit and kind of like, it’s too complicated, you know.’”

From the perspective of the school district, the event was part of a larger ongoing effort to regularly
“put [the YYAP] in front of the principals and vice-principals in an authentic way,” which was not

Note that only one stakeholder from the school district was interviewed for this report so the findings might not be
generalizable. The youth also reported the perceptions of other stakeholders from the school district who were not
interviewed for this report.

2
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something they were doing a year and a half ago. In other words, the Roundtable was part of an effort
to normalize the integration of a “student voice structure” so that the YYAP would have a legitimate
avenue for being involved in decision-making.

How were participants engaged in the development of the interim report?
With Impact’s guidance, YYAPs were invited to read through the interim report and provide

feedback as well as identify parts of the report that resonated with them. The feedback was shared

and discussed at a virtual meeting attended by five of the YYAP and one staff member. Some of the

key suggestions from the meeting included sharing how the learning journey work had “ripple effects”
in the YYAPs’ communities by inspiring and educating other young people and community members;
including more on how the NoW initiative had evolved to focus on cannabis under the YYAPs’

guidance; speaking more to how the YYAP gained money management skills as a result of getting paid
for their learning journeys; and, highlighting how the YYAP were able to gain knowledge and skills in

grant application development and harness these to collaborate on funding applications supporting

future iterations of the initiative. The report was subsequently updated to reflect these suggestions.

The YYAP also decided to collaborate on the ‘Youth Executive Summary’, which summarizes aspects of

the pilot and the report that resonated with them (see Youth and Young Adult Executive Summary).
The YYAP were compensated for their time reading through the report, providing feedback, and
developing the summary.

What are some things we’re thinking about ‘NoW’?
The learning journey pilot of the NoW initiative took place in a community setting where YYAP

were supported as a cohort and paid for their learning journey contributions. The pilot included

engagement with the school district regarding opportunities to challenge traditional concepts of
education and explore the implementation of youth and young adult-directed, inquiry-based learning.

Looking to partnerships, the current relationship between NoW and the school district is in its nascent
stages but is posed to grow with future collaborations. In terms of the developmental evaluation, the

theory of change is emerging but still under development; the engagement of YYAP in the theorybuilding was beneficial to them as well as the evaluative process. Following the learning journey pilot,
the cohort has collectively decided to focus on cannabis as the umbrella topic for learning driven by

the YYAP. Grant applications created in collaboration with the YYAP were submitted to fund this work.
At the time of writing, the YYAP are engaged in self-directed exploration of some literature on the

topic. Their early explorations of the literature have revealed that the current research on cannabis

might not be representative of young people’s diverse lived experiences, which has implications for
improving education and research on youth and young adults’ cannabis use. The NoW initiative is also

exploring the option of moving the learning journey approach into the school setting. Initial

discussions have looked at an inquiry-based, independent study course where students would receive
school credit for their work, which is under review by the involved YYAP and staff members.
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Appendix A: Weekly YYAP Meetings
Date

Participants
(Alphabetical order)

Location

Discussion focus

July 31, 2020

Mena Beatch, Mai
Berger,
Brian Gross, Jordie
Lynn, Marcie Pruden,
10 YYAP

Trinity Memorial
United Church

Introduction to the pilot project; discussion
around the YYAP's intended projects;
completion of administrative requirements for
joining the pilot.

Aug. 7, 2020

Mena Beatch, Mai
Berger,
Brian Gross, Jordie
Lynn, Marcie Pruden,
13 YYAP

Trinity Memorial
United Church

Update on learning journeys; discussion about
the developmental evaluation workshop and
options for documenting the learning journey;
review of the cannabis grant application;
preparation for the Student Roundtable.

Aug. 14, 2020

Mena Beatch, Mai
Berger, A
Brian Gross, Jordie
Lynn, Marcie Pruden,
Amy Salmon (virtual),
Beth Snow, 11 YYAP

Trinity Memorial
United Church
(Outdoors)

Theory of Change Workshop; update on
learning journeys.

Aug. 20, 2020

Mena Beatch, Jordie
Lynn, 8 YYAP

Trinity Memorial
United Church
(Outdoors)

Examining questions arising from the learning
journey process.

Trinity Memorial
United Church
(Outdoors)

Discussion about Student Roundtable; review
of cannabis grant application.

Trinity Memorial
United Church
(Outdoors)

Timeline and self-reflection activities; update
on learning journeys.

Trinity Memorial
United Church
(Outdoors)

Reflective question activity; YYAP focus group.

Aug. 27, 2020

Sept. 3, 2020

Sept. 10, 2020

Mena Beatch, Mai
Berger (virtual),
Brian Gross, Colleen
Harder, Jordie Lynn,
Marcie Pruden, 12
YYAP
Mena Beatch, Mai
Berger,
Brian Gross, Colleen
Harder, Jordie Lynn,
Marcie Pruden, 11
YYAP
Mena Beatch, Mai
Berger,
Jordie Lynn, Marcie
Pruden, Amy Salmon,
10 YYAP
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Appendix B: Workshop Guides
Theory of Change Workshop Facilitation Guide
Introduction to the workshop
•

Intro question: Who has ever done an evaluation workshop in a park before?
o

o

•

We are also doing this for the first time so make space for feedback.

Everyone has knowledge and experience to offer; the young people are the experts

We want to capture Impact NoW’s story of how it will make a change and the beliefs about how
the change will unfold.

•
•

•

This will only be final when the project is finished and will keep changing
Our end goal:
o

Be able to describe what was done in this project so that it can be adapted to other

o

Help to convince the school district to make a change

schools or communities

Instructions: We’re going to ask some questions, you will discuss them and write down some of

your thoughts, then we’ll ask you to share them, and then we’ll have a group discussion

Situation analysis
Identifying the ‘problem’ or the ‘needs’
•
•

Supplies: orange sticky notes, pens

What do you need that you’re not getting that impacts your education or your ability to
learn?

•
•

What is the problem the Impact NoW project is trying to address?

What are things that you’re seeing that have made you want to make a change in the world
(e.g., how the school district is operating)?

•
•

Why hasn’t this change happened?

What are some opportunities for making this change happen?

Identifying the ‘change’
●

Supplies: yellow sticky notes, pens

●

What are the expected changes you hope to see from addressing these problems?

●
●
●

●

What do you want to achieve in the short term(e.g., in the next couple weeks)? What do you
want to achieve in the long term (e.g., in the next couple years)?
What would it look like if the Impact NoW project is successful?

How might you be different within a few days or weeks, and how might that help them to

achieve sustained change in the long run? How might the people you work with be different?
How might educators?

What things would you want to be different?
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●

Which people? And is it only people, or are we wanting to think about how things like
structures, policies, etc. might be different too?

Identifying the ‘activities’
●

Supplies: pink sticky notes, pens

●

How will we know that things are working while the project is happening?

●

●

What is the NoW project doing to make the changes you want to see?
What is unique about what you are doing?

Identifying the ‘resources’
●

●

What resources does Impact NoW have to make change possible (e.g., experience)?
What resources do other partners have that Impact NoW might be able to access?

Change Mechanisms
●

●

Supplies: black cord, tape, scissors

Which activities do you think will lead to which outcomes?
○

●

How will your activities cause the outcomes you want to see?

○

Do you think this would be a quick change or a change that will take a long time?

○

Are there any outcomes that don’t have activities leading into them? (If so, what

○

Are there any activities that aren’t leading into any outcomes? (If so, are we missing

Once the links of been made, we can ask:

activities should you be doing to try to achieve those outcomes?)

outcomes (i.e., what do we hope to achieve through this activity) or are we doing
activities we don't’ need to?

Assumptions
●

●
●

●

Supplies: green sticky notes, pens

What are some things outside of your control that might influence how this process
happens?

What aspects of your project are you worried about?

Do you have the resources you need? How can you get them if not?

Discussion
●

●

How can we keep this alive?

How can we keep this updated?
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Reflective Questions (and Guide for Interview with YYAP)
1. What did you learn on your learning journey? Share one story about your learning journey.
2. What were some surprises on your learning journey? What were some challenges you
experienced on your learning journey?
3. What is a change that you’ve seen happen along your learning journey?
4. How did you track your progress on your learning journey?
5. What do you see as the next step on your learning journey?
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Appendix C: Focus Group and Interview Guides
Guide for Focus Group with YYAP
1. What is a learning journey?
2. What are young people learning on their learning journeys? What is going on the journey is
teaching them?
3. How do learning journeys influence what young people associate with learning?
4. How is the learning journey different than traditional learning experiences at school?
5. What are some challenges that arise with a youth-led learning journey?
6. Based on your experience, how do you think adults should support youth-led learning
journeys?
7. Acknowledging that this was a paid pilot project, what do you think about a learning journey
that would be “paid” with school credit?
8. How do we assess a learning journey?
9. What are the markers of “success” in a youth-led learning journey?
10. How do youth track progress along their learning journey (e.g., Can they tell stories about
their learning journey)?
11. How do youth assess or self-assess their learnings from their learning journey?
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Guide for Focus Group with NoW Staff Members
1. What is a learning journey? What did you learn about learning journeys? What did Impact (as
an organization) learn about learning journeys? Share one story about the learning journeys
pilot project.
2. What did you learn about the role of adults in youth-led learning journeys? What did you
learn about the role of youth leaders in youth-led learning journeys?
a. For the youth leaders, how would you describe your role? What support would you
need if this project were to happen again?

3. What external factors affected the learning journey project? How did the external factors
affect the learning journey project?
4. Over the course of the 6-week pilot project, we learned about how power dynamics can
impact young people’s learning. For example, in the Theory of Change workshop, many of
the youth identified that they need more power in traditional school settings. How did you
see power dynamics play a role in your work with the youth in the learning journeys pilot
project?
a. How might the fact that the learning journeys took place at Impact (rather than in
more traditional school settings) have played a role in the power dynamics of the
learning journeys?
5. How did you see youth build resiliency through the learning journey pilot project? Examples?
6. One of the goals of the pilot project was for youth to keep track of their own learning, how
did you identify that youth were learning? How did you see youth identify learning in
themselves? Examples?
7. In the learning journeys pilot project, youth were paid for their work. What role, if any, did
monetary compensation play in the learning journeys? How would the project change if the
youth were “paid” with something like school credit?
8. If you were to do the learning journey project again or build on it, what would you keep the
same? What would you do differently?
9. Reflecting on the learning journeys pilot project, what do you see as the next steps of NoW
project?
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Guide for Interview with School District Stakeholders
1. What is your name and your role with the school district?
2. What is your relationship with Impact and the Nation of Wellness project? What is your
relationship with the youth who participated in the recent Learning Journeys project?
3. The youth who participated in the learning journeys project also attended a panel organized
by the school district to gather youth’s feedback on potential changes to be made to
schooling in light of the COVID-19 pandemic. Tell me about the panel.
4. Some of the youth who attended reported an incident with a teacher who asked them to
leave suggesting that it was an “adult-only” meeting. How was this incident handled? Why do
you think this happened?
5.

What worked well about the panel? What did not work well about the panel?

6. How would you host the next panel?
7. The learning journey pilot was a 6-week project where youth were encouraged to participate
in self-directed learning. What are your perspectives on self-directed learning? How do you
see self-directed learning being integrated into traditional school systems?
8. How does the context of the COVID-19 pandemic impact this?
9. One of the topics that came up frequently among the youth who participated in the learning
journey’s project was a sense of powerlessness to make a change in the school and school
system and, in turn, how this impacted their ability to learn. How do you see power dynamics
playing a role in learning?
10. How do you see your relationship, and the school district’s relationship, with Impact and the
Nation of Wellness evolving?
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Appendix D: Emerging Theory of Change

Youth need more
quality mental health
supports and education
at school and in the
community

Host youth-led events
about mental health
and substance use
Improve access to
mental health supports
and resources at school

Youth need school to
be more relevant to
their lives

Youth build mental and
physical resilience

School is a safe and
positive space for youth

Identify opportunities
for youth to advocate
for what they need
Youth need more
power in schools

Identify teacher
‘champions’
Proposal to SD34 for
change

Needs
Actions/Activities
Outcomes
Process

Process without
specified activity or
action
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